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Abstract 
The concept of homeland usually appears as a concept quite charged emotionally. There are two different perceptions of 
“homeland”: the one that identifies the homeland as a concrete state and its borders and the other that faces the homeland as a 
product of the common language, land and culture. In this paper we attempt to investigate the significance of "homeland" in 
students’ answers of Greek universities. They answered in graduated Likerts’ scale which was created for the proposes of the 
research. The homeland, for the students, constitutes the coincidence of nation and state and also refers in territoriality and is 
connected with native land. The question that rises refers to the future of “homeland” as a community of peoples, who have 
inspired by common ideals, in nowadays, when borders are abolished and the border lines are revoked or undermined. 
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1. Introduction 
The notion of “homeland” forms a «point» of coincidence for a nation and a state, but it is also the keystone of a 
national community, as it links its historical experience to a specific geographical place/country. It implies a 
community of people tied with emotional as well as geographical bonds. A community is defined as “geographical” 
when its members live in a specific area and are related with close and unbroken bonds, on account of the fact that 
they «share» the same living space (Tsaousis, 1985: 286), whereas the people who are born and live in a specific 
geographical place establish, primarily, an emotional community. The subjects that comprise such a community 
develop sympathy, solidarity and loving feelings – in the broad sense of the terms – as they foster the feeling of 
«belonging together», and develop a communal identity, by acting as community subjects. The feeling of 
«belonging together», as well as the singular emotions produced, are ascertained in a «fictitious» conception 
(Anderson, 1996), that is, of a nation, which is metonymically reduced to homeland. In this case, the feelings that a 
nation enjoys are defined as «patriotic», as a nation is transformed into a rational construct, which occupies a 
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particular place, that is, a country/homeland (Tsoukalas, 1999; Febvre, 1996). In terms of Anderson (1992), the 
quality of «belonging» to a nation is an explicit «political construct» and, to be adequately conceived, it is essential 
that we examine the manner in which it acquired a historical entity, that is, which connotations it has acquired in 
time and also the reason why nowadays it enjoys «a profound emotional» approval. Anderson maintains that a 
nation is a «fictitious» political community, a «fictitious construct» as a place within boundaries (Seton – Watson, 
1997: 445) and, finally, a «fictitious construct» as a community, on the grounds that a nation, irrespective of any 
substantial discrimination and abuse in every community, has always been conceived as a «profoundly and widely 
accepted comradely viewpoint» (Anderson, 1992: 6-7). The notion of homeland, as place to live in, has become a 
key concept, both in social sciences and in the discipline of Education (Barton & Levstik, 2008). In terms of «local 
history, area, or special place», homeland is not defined in a one-dimensional, geographical manner, but it comes to 
imply «area, region and history of cities». Nowadays, in an era emphasizing the mobility of populations, families 
and individuals, «homeland» also means «a new country/home, the place of residence, the environment, the place 
one lives and works in, as well as a meeting place for emotional gatherings. The words «dislocation or relocation», 
as key-words of the global map, imply both the transfer of production facilities to places where labour is 
inexpensive and rules are very few and the «dream of abolishing fixed and permanent dwelling, so that the whole 
world could be transformed into a spacious fluctuating market». Thus, people seem to be unconscious of «living in a 
specific place and each accumulation year prolongs nowhere in time and space» (Berger, 2005: 39-42). In addition, 
the identity of the new locus on the Internet is not only the resultant, but it can also become the total sum of the 
components of national networks of a smaller scale, which comprise an alternative reality.  
2. Research 
To identify the perceptions of 200 university students (Pedagogic School, University of Western Macedonia, 
Florina, Greece) about issues related to the notion of homeland, the subjects were given a group of 43 graded 
statements to which they were asked to show their attitude. The research had been carried out in the academic period 
2009-2010. 
Table 1. Distribution of the subjects by gender 
 
Gender Frequency (n) Percentage (%) 
Male 112 56 
Female 88 44 
Total 200 100 
 
Table 2. Distribution of the subject by place of origin 
 
Area Frequency (n) Percentage (%) 
City (Athens/Thessaloniki) 95 47,5 
Capital of prefecture 68 34 
Urban region 30 15 
Semi-urban region 7 3,5 
Total 200 100 
 
Table 3. Distribution of the subjects by semester 
 
 Semester 
Gender ȃ (%) 
 1st 2nd 3rd 4th 5th 6th 7th 8th Total 
Male 3 (1,5) 15 (7,5) 4 (2) 30 (15) 3 (1,5) 13 (6,5) 3 (1,5) 41 (20,5) 112 (56) 
Female  13 (6,5) 1 (0,5) 15 (7,5)  34 (17) 1 (0,5) 24 (12) 88 (44) 
Total 3 (1,5) 28 (14) 5 (2,5) 45 (22,5) 3 (1,5) 47 (23,5) 2 (1) 65 (32,5) 200 (100) 
 
In table 2 we observe that in 200 students, 56 % (112) are male and 44 % (88) are female. In addition, 105 
(52,5%) students come from the city (Athens/Thessaloniki), 40 (20%) of them come from a capital of prefecture and 
55 (27,5%) come from a semi-urban region. In table 3, 44 (22%) of all subjects are in the 1st and 3rd semester, while 
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32 (16%) and 36 (18%) are in the 4th țĮȚ 5th respectively. Finally, 31 (15,5%), 44 (22%) and 13 (6,5%) are in the 6Ƞ, 
7Ƞ țĮȚ 8Ƞ semester respectively.  
The analysis of results was based on a scale of ranking point (1: Disagree absolutely, 2: Disagree, 3: Neither 
Disagree nor Agree, 4: Agree, 5: Agree absolutely), which enables both the discovery of the presence or absence of 
a particular phenomenon and the quantitative assessment of results. An additional criterion for the selection of this 
scale as a research instrument was the fact that it is one of the most popular methods and is widely used in education 
research for the collection of quantitative data (Javeau, 1996: 103-129). The application of a five-point Likerts’ scale 
for the result analysis of the specific research was based on the assumption that descriptive scales are most perfect 
types of abstract scales and their structure requires an explicit and accurate specification of the object to be assessed, 
as well as accurate specification of the scale points. For the data was selected Factor Analysis, which is used widely 
in the space of Social Sciences. The internal consequence of statements of questionnaire was calculated by 
reliability Alfa (alpha Crombachǯs). We point out that was applied ANOVA for the correlation of Factor axes with 
sex, session, operation of university, father’s and mother’s profession and education. According to factor analysis 4 
independent factors arise. These factors render the 79,785% of the total data distribution (Table 4, 5, 6, 7) and are 
described separately. 
Table 4. 1st factor analysis 
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.833 *31. I feel proud, when I hear the word homeland. 3,79 
.769 *39. Homeland is sacred concept 3,50 
.751 *40. One’s supreme duty is to defend one’s homeland  3,35 
.732 *29. Homeland is the sacred land of our ancestors 3,44 
.702 *19. I sacrify even my life for my homeland  3,42 
.701 *41. We owe respect in our homeland 3,98 
.685 *33. The debt of everyone is to defend his/her homeland 3,82 
.661 *12. Homeland is the place of our ancestors 3,59 
.636 *28. Homeland should be respected by those who want to be called patriots 3,84 
.610 *37. Homeland is the identity of each person 3,30 
.607 *42. Our duty is to give our country to the next generations over even better than it is 4,29 
.588 *32. Homeland is a symbol 3,54 
.534 *18. Homeland is the country that has conveyed the principles of life to us 3,73 
.534 *38. Without a homeland, people do not belong anywhere 2,97 
.531 *23.In the name of our mother country we can shed the last drop of your blood if you 
have to  
3,32 
.498 *36. The homeland constitutes an ideal 3,65 
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.456 *13. Homeland is the geographic place where people with common national conscience 
live. 
3,52 
We observe that students identify the significance of homeland with that of debt, as they declare that is their debt 
to pass it on still better in the next generations. For the students, the notion of homeland recommends a formation 
absolutely static that was created a time and since then there is no process of change or development. They do not 
conceive that the national cultures and identities are not constant and immutable, simply recommend strategies or 
arms in the frame of competition (Worsley, 1984: 249), neither that people find themselves in movement and 
"portable" nationality with the label of "identity" (Anderson 1996 2: 9). They repeat simultaneously the stereotypic 
perceptions of respect, debt and pride: the homeland is ancestral ideal with the ability to diffuse the values of life 
and for this is also immediately interwoven with the tradition. The homeland becomes “source of salvation” and 
provides “mappings” of the community, history, destiny and place, as well as "moral codes» that will inspire public 
virtues, which express the national character (Smith, 1991: 64). Homeland as symbol and holy word, as geographic 
place that indicates my family»s place of origin, which is identified with the holy earth of ancestors where all have 
common national conscience and for this reason everyone deserve to give his/her life for homeland, deserve to be 
sacrificed. According to the students the love for their homeland is expressed with the self-sacrifice of each one, 
because the concept of homeland is identical with that of nation, constitutes the identity of each person, as every 
person does not have substance without homeland.  
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Table 5. 2nd factor analysis 
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.678 *7. Homeland is a geographical place, where the members of a specific social group live  3,02 
.649 *5. Homeland is a specific piece of land, which is comprised of citizens with the same 
nationality 
3,30 
.555 *10. Homeland is a country in which a nation lives and takes part in various activities. 3,34 
.554 *8. Homeland is a place where people share the same origin and race 2,80 
.531 *1. Homeland is the birth place 3,64 
.517 *3. Homeland is a geographical place which is demarcated on the basis of linguistic, 
ethnologic, religious or cultural features 
3,59 
.467 *2. Homeland is the place where we live 2,75 H
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.457 *9. Homeland is my family’ s place of origin 3,47 
 
The historian S. Schama (1996: 15) maintains that national identity would lose much of its charm without the 
mysterious magic of a special traditional setting, that is, without its «charted topography, thoroughly elaborated and 
enriched as homeland». However, in the case at issue, the unifying myth involves the space/place on a syntagmatic 
axis of the paradigms of homeland/nation. It appears that the representation of nation is an issue related both to 
history and also geography and mapping national territory is a form of representation with its own «dominating» 
effects (Kassidou, 2008). According to the specific views, the geographical aspect of homeland is associated with 
the native, cultural features of a country and also with the boundaries of countries, country borders, the distance of 
the national self from the «other». Thus, the students make references to the geographical and geophysical 
boundaries of the place, where the members of a specific social group live and create, as a country in which a 
nation lives and takes part in various activities, as a geographical place which is demarcated on the basis of 
linguistic, ethnologic, religious or cultural features, as a place where people share the same origin and race, as the 
birth place, the place where we live.  
Table 6. 3rd factor analysis 
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.682 *14. Homeland is determined by each one of us on the basis of subjective criteria 3,44 
.655 *25. People perceive the concept of homeland differently 3,68 
.587 *27. Homeland is the place which each man fells as his own  3,86 
.503 *35. Homeland brings people together and leave differences aside 3,35 
.498 *26. Homeland is the place one feels secure and unique 3,37 
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.498 *16. Homeland is primarily an institution  3,21 
 
In the third axis, the interest of students appears to be focused in the way with which each one construct his/her 
personal identity with regard to the notions of homeland. although identities should be considered mostly as 
«journeys» rather than «roots», as maps of the future rather than traces of the past, it is stated that: «homeland is a 
subjective concept», «it is variously defined by everyone», «it sounds differently for everyone». 
 
Table 7. 4th factor analysis 
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.685 *22. Homeland is a concept emotionally charged  3,60 
.531 *34. Homeland is a concept ideologically charged 3,69 
.464 *11. Homeland means nation 3,31 
.464 *30. The concept of homeland is directly associated with common tradition  3,55 
.461 *20. Homeland is not only the geographical place, but also the cultural place 4,08 
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.457 *9. Homeland is my family’ s place of origin 3,47 
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.453 *21. Homeland is a total of common traditions, manners and customs  3,73 
.449 *24. Homeland is not a place, but an idea 3,39 
  
.436 *17. The concept of homeland is differentiated from the concept of state  3,88 
 
The specific factor includes statements related to the metaphorical use, such as ‘geographical place’, ‘nation’ and 
‘state’, ‘idea’ and ‘emotion’. Homeland as a ‘nation-state’, in its conventional sense, implies that cultural and 
political contexts are completely congruent and the ‘people’ who are governed through state institutions are, in 
general terms, culturally homogeneous, acquiring a common and powerful linguistic, religious and symbolic 
identity. In this context, the terms ‘homeland, nation, state, geographical place’ are identified with the group in 
power and operate as paradigms on the syntagmatic axis of ‘being Greek’. In the fourth axis, the interest of students 
the nation as a national-cultural community, which is shaped by a myth about ‘common origin’, a sense of ‘common 
historical destiny’. Similarly, homeland is presented as ‘a nation with common origin, common manners, common 
tradition, common customs’ and ‘with common national conscience’; in other words, a geographical place which is 
demarcated as a ‘cultural place’. 
3. Discussion 
In terms of research, it is interesting to focus on the linguistic items employed by the students related to the 
stereotypical phrases of national historiography, as well as political rhetoric. Patriot feelings vary from period to 
period and patriotic ideals remain pluralistic, as there are multiple identities and we can feel bonded to different 
national, geographical or political groups, without, however, the other aspects of identity being eliminated by 
homeland (Ferault, 2005: 24). In addition, collective/national conscience is directly associated with the long-lasting 
Greek spirit (Dimaras, 1994), which requires the preservation and homogeneity only through a continuous 
conflict/resistance. The specific cyclic, closed and teleological form reproduces the defensive status of Greek 
national identity, which is infused in the students» texts and cannot be coped with when it is detached from a 
broader consideration of social and political contexts, in which the educational system operates (Golia, 2006). 
Nowadays, homeland is still a powerful concept. As demonstrated by the sample, it encapsulates memories, pride, 
elation, sympathy, and reflects images and symbols of the past, banners and shared anthropologies. However, 
contemporary times rather require «institutional patriotism», transposing homeland to the universal and political 
level of the citizens» rights (Berseli, 2005: 41). 
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